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instinct, a sentiment, or even the whole of the organized self.
In the last case we have the will sustaining attention to a
matter that is neither pleasant nor amusing, and the critic
ought to be satisfied. We may steadily maintain the doctrine
of interest if we recognize that volitional attention too is sus-
tained by interest, the governing interest being the self-regard-
ing sentiment. We ought to face a certain amount of drudgery
in school, but we must make it matter to the pupil. At times
the only motive that we can offer him is the saving of his own
self-respect; but, we may add, the incidental satisfaction that
attends the conquering of difficulties is not to be despised. We
gladly concede a point to the critic who preaches the hard
doctrine that the pupil should have to face much that is dis-
tasteful, thereby exercising his will; but we are entitled to
point out that, in following his excellent advice, we are not
departing from the equally strenuous doctrine of interest.
All the different levels of attention have a place in edu-
cational method. Clearly, instinctive attention must be e3£f
ploited at the beginnings of education, for the pupil as yet has
no sentiments or self-regarding sentiment to which appeal can
be made. The teacher of infants must use crude curiosity,
crude self-assertion, and other instincts in order to command
attention and get on with the work of instruction. . But the
wise teacher will recognize that here she is dealing only with
raw material, and that these primitive modes of attention must
eventually be superseded by higher forms. Teachers of older
pupils will do well to avoid all startling methods. Acting
the clown or banging the desk will certainly attract attention,
but the attention so stimulated will be unfruitful so far as work
is concerned.
Sentiment-interest and spontaneous non-volitional attention
are of the utmost importance in intellectual education. To
begin with, a teacher of insight will use the sentiments that
are already there, and appeal to the hobbies of his pupils,
skilfully weaving his instruction round these strong interests.
But his task does not end there; he must build up and foster
sentiments of love for the various subjects of study themselves.
A teacher of mathematics, for example, will seek to engender

